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With regard to employer satisfaction:

Duquesne’s School of Education is also receiving positive results. Over 90% of Superintendents and Principals surveyed in both Spring
2018 and Spring 2019° agreed that they were satisfied with the quality of candidate preparation provided by Duquesne’s programs.

With regard to satisfaction of program completers:

To help us understand the satisfaction of program completers, Duquesne looks at: 1) the satisfaction of candidates via an exit survey
that is administered at the time of program completion when they are preparing to graduate; and 2) surveys of alumni.

Based on the exit surveys, the majority of recent program completers indicate that they’ve had a positive experience with their program
and that they are satisfied with the quality of their education. In Spring 2020, 79% of initial level program completers expressed
agreement with the following survey item: “Overall, | am satisfied with my experiences in Duquesne University’s School of Education.” In
Fall 2019, 83% expressed agreement, In Spring 2019, 84% expressed agreement. In Fall 2018, 69% expressed agreement. This indicates
consistently high levels of satisfaction.

Similarly, 100% of respondents in the advanced level exit survey (in both Spring 2019 and Fall 2019%) expressed agreement with the
following survey item: “Overall, | am satisfied with my experiences in Duquesne University’s School of Education.”

Supplementing this, the Alumni survey found that 91% (in Spring 2020) and 88% (in Spring 2018) agree with the following survey item:
“Overall, | am satisfied with the quality of candidate preparation provided by Duquesne University’s education programs.

Altogether, this reflects high levels of satisfaction amongst program completers.

3 The Principals and Superintendents stakeholder survey was administered was first administered in Spring 2018 and repeated in Spring 2019 to collect an
initial set of baseline data. Moving forward, it will be administered every other year, on a rotating basis with the Alumni survey. This means that the Alumni
Survey will be administered in 2020 and the Principals and Superintendents Survey will be administered in 2021 and every two years thereafter.

4 As of the time of the submission of this report, the Advanced Level Exit Survey was still open and will remain open through the end of May 2020 to help
obtain higher response rates.
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With regard to the ability of completers to be hired in education positions for which they have been prepared:

Career placement data indicates Duquesne graduates are generally successful in their pursuit of employment and in the pursuit of post-
graduation educational endeavors. The percent of School of Education graduates who have either attained employment or continued
their education at the graduate level or higher within 6 months of graduation range from 76-84% across the three most recent academic
years. (Note: this includes students who committed to volunteer service like Teach for America). These rates have remained consistent
and fall within reasonably expected levels for a time period of six months post-graduation.

With regard to student loan default rates and other consumer information:

Duquesne’s programs have more positive outcomes compared to those at other institutions. Specifically, student loan default rates for
the Duquesne School of Education are substantially lower than the national averages. In the past seven years, Duquesne’s default rates
have ranged from 2.2% - 3.5%; whereas the national averages have ranged from 10.1% - 14.7%

With regard to dissemination and utilization of results:

In terms of how the measures are shared, this is an area where the School of Education believes it can improve upon and do better. To
improve dissemination of data to stakeholders and leadership within the School of Education community, the SoE is in process of
developing a “Data Dashboard”, a visualization tool that will support more efficient update and review of the annual reporting measures
and other indicators deemed important by SoE leadership. An initial draft of the data dashboard has been completed and has been
utilized by the School of Education’s Leadership Team as well as the Leading Teacher Quality Council through the 2019-20 AY. The
groups will continue to build up and refine the dashboard as they continue to integrate it and utilize it within decision-making practices.

Additionally, the Annual Report is published on the School of Education’s main landing page on its website. It is also emailed to all School
of Education faculty and staff who are, in turn, asked to share and disseminate it with their respective constituencies who may have an

interest in the contents of the report.
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e Student Evaluation Surveys (SES) that all candidates are invited to complete at the conclusion of each course.
e Gap analyses looking at current quality assurance systems in alighment with CAEP recommendations and expectations

e How are progress and results tracked?

O

The Leading Teacher Quality Council (LTQC) is charged with overseeing, tracking, and stewarding the quality assurance system.
The LTQC uses a four stage process as the framework for tracking progress and results. This process involves: 1) Defining
goals/outcomes/areas of focus, 2) Developing assessment methods, 3) collecting, reviewing, and evaluating data, 4) determining
action steps for improvement. The process then repeats as a loop, wherein goals, outcomes, and areas of focus are updated and
informed based on the results of the previous cycle.

To facilitate the review of progress and results, the Director of Assessment & Accreditation has created a data dashboard that is
reviewed by the LTQC at the beginning and end of each semester. The LTQC reviews all data collected from the most recent
cycle of assessments and uses this to set priorities and establish areas of focus and improvement for the semester ahead.

To facilitate the tracking and records of progress, all processes are documented and catalogued in LTQC minutes. At the program
level, all programs enter yearly, annual updates about the assessment of their outcomes in the WEAVE assessment information
management system, which is an assessment information management storage system that is required for use by all programs
across Duquesne University. Additionally, the SoE has created its own, in-house data storage, management, and retrieval system
call JED (the just-in-time education data system). Beyond this, SPA reports and the CAEP Annual Report also serve as records of
assessment, progress, and action.

Beginning in Spring 2019, the School of Education entered into a strategic planning process with the intention of reviewing and
updating its school-wide goals and the means by which it plans to assess and track the achievement of those goals. The SoE
leadership team used a “Balanced Scorecard” framework to guide this process and outline higher level goals, objectives, and
measures. A final version of the updated strategic plan was developed in Fall 2019. The process has resulted in an updated
mission statement, and updated vision statement, and a series of goals, objectives, measures, and initiatives designed to
support the achievement of the mission. Moving forward, the SoE Leadership team will track progress related to these goals and
objectives based on performance criteria established for each objective’s measures.

e What patterns across preparation programs did the provider identify?

O

In terms of content, learning, and academic competencies and skills, the data from the quality assurance system indicates
Duquesne’s candidates are exhibiting high levels of achievement across all programs. This is primarily reflected in the
assessments like the Showcase Portfolio and Summative Student Teaching Evaluation (aka the PDE 430) wherein candidates
demonstrate strong performance in areas aligned with CAEP and InTASC standards.

Apart from this, there were a few areas related to the assessment of competencies that were identified as areas for
improvement these include:
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Feedback from several SPA program reports indicated that the state PDE 430 evaluation instrument did not sufficiently
meet CAEP’s standards for quality and rigor in design of instrumentation. Accordingly, Duquesne’s SoE obtained
permission from PDE to develop an expanded and complementary rubric that would be administered as an addendum
to the PDE 430 evaluation to better ensure candidates’ performance data is collected in a more descriptive, direct, and
objective way. The new rubric was piloted in Fall 2018 and refined in Spring 2019. With the initial sets of data that have
been collected, the SoE is currently in the process of conducting more extensive reliability and validity analyses.
Analysis of assessment methodologies used in semesters prior to Spring 2018 revealed a need to adapt candidate’s final
portfolios (at both the initial and advanced levels) in order to support assessment of outcomes that could be
benchmarked and compared across all programs in a meaningful way. Accordingly, the SoE has revised and updated the
common Showcase Portfolio to ensure a more standardized approach to assessment of comparable outcomes across all
programs. A version of the common Showcase Portfolio was first instituted for both initial and advanced programs in
Spring 2019. With the initial sets of data that have been collected, the SoE is currently in the process of conducting more

extensive reliability and validity analyses.

o Interms of operational areas, and broader areas of curricular design, data from the quality assurance system has highlighted
some notable areas for attention and improvement. Examples of this include:

From focus groups and exit survey data collected in Spring 2018, Fall 2018, Spring 2019 and Fall 2019, a substantial
number of candidates across initial level programs expressed desire for more support with classroom and behavior
management, working with parents and families, assessment and data literacy skills. Accordingly, a group charged with
leading a review and redesign of the SoE’s educator preparation programs is taking this into consideration with the
program redesign and update proposals. With new program proposal put forward for the Early Childhood PreK-4
program in Spring 2020, a new course focused on classroom and behavior management has been added to the program
curriculum.

A review of quality assurance system data in alignment with CAEP standards and expectations has revealed a gap in the
extent to which stakeholders and practitioners outside the School of Education have been able to contribute feedback
and offer input on the design, development, and direction of curriculum and initiatives within the School of Education.
Accordingly, the SoE has identified a need for more direct stakeholder input (e.g. educational practitioners in the
community like principals, teachers, and specialists). Although the surveys of educational administrators and alumni
offers one mechanism for stakeholder input, the SoE believes that this is still an area that can be improved upon and
that would offer substantial benefits for both our candidates and the broader community of educational partners within
our region. Accordingly, the SoE has taken steps engage with groups of principals, superintendents, and community
stakeholders through its Advisory Board and through a group of educational partners that will be invited on an annual
basis to provide feedback on strategic initiatives and developments. The educational partners first convened in May
2019. Due to the challenging circumstances of the COVID-19 pandemic, the group will be unable to meet in Spring 2020.
The SoE is now targeting a meeting with this group in Fall 2020.
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Science programs. The pursuit of this program was partly in response to strategic enrollment data and an identified need to
diversity formats and options for candidates to pursue educational certification. The program includes the same content and
competencies as traditional secondary education Mathematics and Science programs, however, it represents an alternate and
more intensive track where candidates can complete the curricular experience within a single year. Additionally, the program
provides for three years of mentoring and support as candidates transition into practice within the field. This is also important
for the SoE’s approach to CAEP Standard 4 with regard to tracking program completers’ impact on student learning and growth
after they have been working in the field. As part of the mentoring experience, completers will share non-identifying data about
the impact they are having on the learning and growth of their students.
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Program

Yrs

2012 Cohort

2013 Cohort

2014 Cohort

2015 Cohort

2016 Cohort

Prog
GR
%

Prog
GR
% +2

Univ
GR
%

Univ
GR
%
+2

Prog
GR
%

Prog
GR
% +2

Univ
GR %

Univ
GR
% +2

Pro

GR
%

Prog
GR
% +2

Univ
GR
%

Univ
GR %
+2

Prog
GR
%

Prog
GR
% +2

Univ
GR
%

Univ
GR
% +2

Prog
GR
%

Prog
GR
% +2

Univ
GR
%

Univ
GR
%+2

BSEd, Secondary
Education, English
/Language Arts

42.9

47.6

76.2

81

42.1

47.4

73.7

78.9

42.9

42.9

78.6

78.6

66.7

66.7

80

80

BSEd, Secondary
Education,
Mathematics

31.8

31.8

77.3

81.

53.3

53.3

66.7

66.7

38.5

38.5

61.5

61.5

25

25

50

58.3

BSEd, Foreign
Language K-12
(Latin)

MSEd in Foreign
Language K-12
(Latin)

MSEd in Grades
Prek-4

44.4

83.

52.2

87

61.5

69.2

58.3

91.7

58.3

75

66.7

83.3

MSEd in
Secondary
Education, Social
Studies

84

88

88

92

50

75

50

75

80

80

80

80

85.7

100

85.7

100

50

100

50

100

MSEd in
Secondary
Education, English
/Language Arts

85.7

85.7

85.7

85.7

75

75

87.5

87.5

50

66.7

50

66.7

MSEd in
Secondary
Education,
Mathematics

818

90.9

81.8

100

BS Biological
Sciences,
Chemistry or
Physics / M.S.Ed.
in Secondary
Education

85.7

85.7

85.7

85.7

80

90

80

90

83.3

83.3

83.3

83.3

85.7

85.7

85.7

100
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2012 Cohort 2013 Cohort 2014 Cohort 2015 Cohort 2016 Cohort

Program Yrs | Prog | Prog Univ Uc_?;{v Prog | Prog Univ Univ Pro Prog | Univ | Univ | Prog | Prog | Univ | Univ | Prog | Prog | Univ | Univ
GR GR GR % GR GR GR % GR GgR GR GR [GR% | GR GR GR GR GR GR GR GR
% % +2 % +°2 % % +2 > | %42 % % +2 % +2 % % +2 % % +2 % % +2 % %+2
(]

MSEd in Special
Education Pre-K
through 8th Grade
with PreK-4th or
Grades 4-8th
certificate

2 |72.71|81.8]727|818| 100 | 100 [ 100 | 100 | 90 90 | 100 | 100 | 100 | 100 | 100 | 100 | 100 | 100 | 100 | 100

MSEd in Special
Education Grades
7-12 with
Secondary
Education 7-12
certificate

2 Program not yet active N<=3 N<=3 N<=3 N<=3

MSEd in Ed,
Educational
Administration &
Supervision

2 1769|846 |769| 86| 50 | 625 | 54.2 [66.7| 75 75 75 75 | 66.7 | 83.3|66.7(83.3|71.4)| 786|714 |78.6

EdD, Educational 3 | 63 |688| 63 |688| 10 | 65 10 65 |77 231| 77 | 308 71 357 71 |357]| o 0 | 6.7 | 6.7
Leadership**

*Data for this cohort is not yet available
**Although this program can be completed in three years, a majority of students are working professionals who enroll part time. Based on this, it is not

uncommon, or unexpected that students may take more than three years to complete the program. This is reflected in the substantial increase in graduation rates
amongst students who complete the program in 5 years compared to 3.
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